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Therefore, features of English pronunciation, including vocalism, consonantism, 

stress, rhythm, and intonation, significantly affect international students’ understanding 

of spoken language. Typical difficulties associated with phonetic interference, failure to 

distinguish between minimal pairs, and problems with vowel reduction can lead to 

communication misunderstandings and reduced learning effectiveness. Systematic 

pronunciation training, the integration of phonetics into practical communication tasks, 

and the use of authentic materials contribute to improving perceptions of spoken 

language, increasing students’ intercultural communication competence, and ensuring 

their successful social and academic adaptation. 

REFERENCES 

1. Celce-Murcia, M., Brinton, D. M., & Goodwin, J. M. (2010). Teaching Pronunciation: A Course 

Book and Reference Guide (2nd ed.). Cambridge: Cambridge University Press. 

https://scispace.com/pdf/teaching-pronunciation-a-course-book-and-reference-guide-mx78rjrl5z.pdf  

2. Pacheco Vásquez, E. A. (2025). The Role of Phonetics and Phonology in Teaching English 

Pronunciation to Non-Native Speakers. Revista Científica Multidisciplinar G-Nerando, 6(1), 3392–

3409. https://doi.org/10.60100/rcmg.v6i1.570   

3. Roach, P. (2009). English Phonetics and Phonology: A Practical Course (4th ed.). Cambridge: 

Cambridge University Press. 

https://dn710805.ca.archive.org/0/items/42512460F2fIntermediate_201901/45343607-PETER-

ROACH-English-Phonetics-and-Phonology-A-practical-course-Fourth-edition.pdf  

 

 

Violetta Panchenko 

Municipal Establishment «Kharkiv Humanitarian Pedagogical Academy» 

of Kharkiv Regional Council 

(Kharkiv, Ukraine) 

MINDFULNESS AS A PATHWAY TO COMMUNICATIVE COMPETENCE: 

A SOCIAL-EMOTIONAL PERSPECTIVE IN EFL 

In recent years, the development of learners’ communicative competence in 

English as a Foreign Language has increasingly been discussed not only in linguistic 

and methodological terms but also in relation to affective, cognitive, and social-

emotional factors. This shift is especially relevant in educational contexts where 

https://scispace.com/pdf/teaching-pronunciation-a-course-book-and-reference-guide-mx78rjrl5z.pdf
https://doi.org/10.60100/rcmg.v6i1.570
https://dn710805.ca.archive.org/0/items/42512460F2fIntermediate_201901/45343607-PETER-ROACH-English-Phonetics-and-Phonology-A-practical-course-Fourth-edition.pdf
https://dn710805.ca.archive.org/0/items/42512460F2fIntermediate_201901/45343607-PETER-ROACH-English-Phonetics-and-Phonology-A-practical-course-Fourth-edition.pdf


«Діалог культур у європейському освітньому просторі», 2026 

 

115 

 

students’ participation in communication may be constrained by anxiety, low self-

confidence, cognitive overload, or limited self-regulation. Against this background, 

mindfulness has attracted growing scholarly attention as a pedagogical resource capable 

of supporting more focused, emotionally balanced, and meaningful language learning. 

Recent research suggests that mindfulness may positively affect foreign language 

achievement, reduce foreign language anxiety, strengthen self-regulation, and improve 

students’ readiness to engage in communication (Babanoğlu & Atalmış, 2025; Fan & 

Cui, 2024; Yang & Li, 2025). 

The relevance of this issue is also consistent with contemporary approaches to 

language education reflected in the CEFR Companion Volume, which broadens the 

understanding of language proficiency by foregrounding interaction, mediation, co-

construction of meaning, and socially situated communication (Council of Europe, 

2020). In this perspective, communicative competence should be viewed as a 

multidimensional construct that includes not only command of linguistic forms but also 

the ability to participate in interaction attentively, appropriately, confidently, and 

responsively. Such a view creates a productive basis for linking communicative 

competence with mindfulness as a practice of present-moment awareness, attention 

regulation, and non-judgmental engagement. 

The purpose of this paper is to examine mindfulness as a pedagogically relevant 

pathway to the development of students’ communicative competence in EFL from a 

social-emotional perspective. More specifically, the paper aims to clarify how 

mindfulness may contribute to communication-oriented language learning, identify the 

mechanisms through which it may influence communicative performance, and outline 

several practical implications for EFL instruction. 

Recent studies in foreign language education provide a stronger basis for this 

discussion than was available even a few years ago. A 2025 meta-analysis synthesising 

intervention and correlational research demonstrated that mindfulness has a significant 

positive relationship with foreign language achievement and that mindfulness-based 
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interventions yield beneficial effects on language performance (Babanoğlu & Atalmış, 

2025). Although achievement is not identical to communicative competence, these 

findings are important because they indicate that mindfulness is not merely associated 

with general well-being; it also has measurable relevance for language learning 

outcomes. In turn, a 2024 study of EFL learners showed that mindfulness directly 

predicts psychological well-being and that self-regulation plays a significant mediating 

role in this relationship (Fan & Cui, 2024). This finding is particularly relevant to 

communication in the classroom, as successful interaction requires attentional control, 

emotional balance, and the ability to regulate one’s responses during speaking and 

listening tasks. 

One of the most important arguments in favour of integrating mindfulness into 

communicative language teaching concerns foreign language anxiety. Anxiety remains 

one of the most persistent barriers to oral participation, spontaneous interaction, and 

communicative risk-taking. A recent systematic review concluded that mindfulness-

based approaches are promising for alleviating foreign language anxiety and for 

enhancing emotional regulation in language learning settings (Yang & Li, 2025). This 

conclusion is reinforced by a 2025 longitudinal study which found a progressively 

strengthening negative relationship between mindfulness and English-speaking anxiety 

among EFL undergraduates over the course of a semester; the authors argue that 

mindfulness is a modifiable factor that can help reduce speaking anxiety and support 

oral communication development (Khatami et al., 2025). From a pedagogical point of 

view, this is highly significant because communicative competence cannot develop fully 

where students avoid speaking, fear making mistakes, or remain psychologically 

withdrawn from interaction. 

A further point of relevance is that mindfulness appears to influence not only 

anxiety reduction but also students’ willingness to speak and participate. In an 

intervention-based study, mindfulness training had a positive effect on EFL learners’ 
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willingness to speak, their speaking anxiety levels, and their mindfulness awareness 

levels (Ersanli & Ünal, 2022). This is especially important for communicative 

classrooms, where readiness to enter into interaction is often the threshold factor 

determining whether communicative opportunities become real learning experiences. 

Even when learners possess sufficient lexical and grammatical resources, they may still 

fail to communicate effectively if they are emotionally tense, distracted, or reluctant to 

speak. In this sense, mindfulness may function as a bridge between linguistic potential 

and actual communicative performance. 

The contribution of mindfulness to communicative competence can therefore be 

explained through several interconnected mechanisms. First, mindfulness supports 

attentional stability. Communication in a foreign language requires sustained attention 

to meaning, form, interlocutor cues, and interactional flow. Learners who are more 

attentive are better able to process input, monitor their own output, and remain engaged 

in the communicative moment. Second, mindfulness contributes to emotional 

regulation. When students become more aware of their emotional reactions without 

immediately judging or amplifying them, they may cope more successfully with 

speaking anxiety, fear of error, and evaluative pressure. What is more, mindfulness is 

closely related to self-regulation, which is indispensable for planning responses, 

monitoring communication, managing frustration, and sustaining participation in 

demanding tasks. Finally, mindfulness may strengthen the interpersonal quality of 

classroom communication by fostering presence, listening, openness, and sensitivity to 

others’ verbal and non-verbal signals. 

These mechanisms suggest that mindfulness should not be treated as an external 

add-on to language teaching, but rather as a subtle pedagogical orientation that can be 

integrated into communication-focused instruction. In practical terms, this integration 

does not require turning EFL lessons into therapeutic sessions. Instead, teachers may 

embed short, purposeful mindfulness-based elements into ordinary classroom practice. 

For example, a lesson may begin with one minute of quiet breathing or grounding in 
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order to reduce cognitive noise and prepare students for interaction. Before pair or group 

speaking activities, students may be invited to notice bodily tension, regulate breathing, 

and focus on communicative intention rather than fear of error. During listening tasks, 

teachers may encourage mindful listening by asking learners to attend not only to factual 

content but also to tone, emphasis, pauses, and speaker attitude. After communicative 

tasks, brief reflection prompts may help students identify which emotions they 

experienced, what supported or blocked their performance, and how they might regulate 

themselves more effectively in future interaction. 

From a social-emotional perspective, such practices are pedagogically valuable 

because they create conditions for safer and more agentive communication. Students are 

more likely to participate meaningfully when they feel psychologically grounded and 

less threatened by the possibility of imperfection. This idea is particularly relevant in 

contexts marked by chronic stress, instability, or emotional overload, where 

communicative withdrawal may be intensified. In such contexts, mindfulness-informed 

teaching can serve as a supportive resource that strengthens students’ capacity to remain 

engaged in communication without denying the emotional realities they bring into the 

classroom. 

At the same time, the implementation of mindfulness in EFL teaching should be 

balanced and pedagogically justified. It should remain clearly connected to 

communicative goals rather than presented as a fashionable but isolated innovation. 

Teachers need a clear understanding of why a given mindfulness-based technique is 

used, what aspect of communicative learning it supports, and how it fits the age, needs, 

and classroom culture of learners. It is therefore advisable to introduce such practices 

gradually, briefly, and transparently, explaining their relevance to concentration, 

confidence, listening, and speaking. 

In conclusion, mindfulness can be viewed as a meaningful pathway to the 

development of communicative competence in EFL because it addresses dimensions of 
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language learning that are often underestimated in purely skill-based instruction. Recent 

research indicates that mindfulness is associated with improved language achievement, 

reduced foreign language anxiety, enhanced self-regulation, and greater willingness to 

speak (Babanoğlu & Atalmış, 2025; Ersanli & Ünal, 2022; Fan & Cui, 2024; Khatami 

et al., 2025; Yang & Li, 2025). In this sense, mindfulness helps connect the linguistic, 

cognitive, and social-emotional aspects of communication. Its pedagogical value lies 

not in replacing established communicative methods, but in deepening them by making 

classroom interaction more focused, emotionally sustainable, and educationally 

humane. For this reason, mindfulness deserves further attention as a contemporary 

resource for EFL pedagogy and for the broader development of students’ communicative 

competence. 
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