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contextual, cultural and institutional factors in order to have a positive impact 
on research findings.

Key words:  U.S. universities, research efficiency and effectiveness. 
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T his paper aims to explore how incorporating economics students’ 
sense of autonomy and self-efficacy can improve their English 

language learning. By investigating the relationship between students’ 
agentic experiences in economics and their engagement and proficiency 
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in English, this research seeks to identify effective strategies for enhancing 
language acquisition among this demographic.

In the contemporary globalized world, students of economics cannot 
afford to neglect the advantages that English fluency confers. It provides 
access to a vast pool of research, data, and publications in English, empow-
ering them to make informed decisions and analyses and unlocks a world of 
communication with international colleagues, clients, and partners in busi-
ness, finance, and trade.

Given the multifaceted goals of economic education, such as fostering 
individual self-realization, promoting active participation in society, en-
suring mobility, and aligning with international standards, it’s evident that 
transforming economics students into entrepreneurial individuals through 
the cultivation of their agency is imperative. This transformation empowers 
students to become independent, proactive professionals capable of adapt-
ing to dynamic work environments and driving economic progress, there-
by enhancing both personal success and national development (Aristova & 
Vyshnevska, 2024).

Economics students face particular difficulties when learning English, 
due to the specialized vocabulary and concepts unique to the field it entails. 
Mastery of English is a prerequisite for accessing international economic 
literature, participating in global academic discourse, and pursuing career 
opportunities in multinational corporations or international organizations. 
However, students of economics may encounter difficulties in adapting to the 
language demands of their discipline, which often include complex termi-
nology and abstract concepts. Consequently, these students require tailored 
language support that addresses their specific needs. This may include vo-
cabulary building related to economic concepts, academic writing skills for 
economic analysis, and communication skills for presenting economic re-
search findings effectively. The integration of economic content into English 
language instruction can enhance the relevance and motivation of students 
while addressing the linguistic challenges they face.

In contemporary education, a primary obstacle is ensuring all students 
have equitable access to opportunities for acquiring the skills and compe-
tencies essential for success in the current job market. Recent studies em-
phasize the significance of professional agency, a concept closely linked to 
sustainable education principles. Numerous researchers have demonstrated 
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the pivotal role of agency in fostering personal well-being and cultivating 
fulfilling career paths (Hooshyar et al., 2023).

Albert Bandura asserts that being an agent entails deliberately shap-
ing one’s actions and life circumstances. From this perspective, personal in-
fluence becomes intertwined with the underlying causes. Individuals are 
described as self-organizing, proactive, and capable of self-regulation and 
reflection. They are not mere spectators of their behavior but active partici-
pants in shaping their life circumstances, rather than being solely influenced 
by them (Bandura, 2006).

From a social psychology perspective, agency refers to an individual’s 
capacity for self-awareness and self-determination, encompassing decision-
making, the ability to enact change, and taking responsibility for one’s actions 
(Brown, 2014). Essentially, agentic individuals actively seek to influence the 
trajectory of their lives, with personal influence being integral to the causal 
structure (Bandura, 2006). In the context of learning, this entails learners 
engaging in planning, anticipating outcomes, exhibiting self-regulated 
behavior, and reflecting on their actions. This means that learners cannot 
passively observe the learning process – they must actively contribute to it 
and take responsibility for their learning journey.

Agentic experience refers to an individual’s sense of autonomy, self-
efficacy, and self-directedness in their actions and decisions. In the realm 
of education, it encompasses students’ perceptions of their ability to exert 
control over their learning processes and outcomes. This concept is crucial in 
understanding student motivation and engagement, as it directly influences 
their willingness to invest effort and persist in challenging tasks. When 
students perceive themselves as agents capable of influencing their academic 
success, they are more likely to exhibit intrinsic motivation, take ownership of 
their learning, and actively engage in educational activities. Thus, fostering 
agentic experiences in educational settings is essential for promoting students’ 
academic achievement and lifelong learning.

For economics students, the agentic experience plays a key role in 
increasing the efficacy of language learning. By fostering a sense of autonomy 
and self-management, agentic experience empowers students to take control 
of their language learning. With a strong belief in their ability to influence 
learning outcomes, economic students are more likely to adopt proactive 
learning strategies tailored to their personal needs and preferences. This 
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enhanced sense of agency enables them to set specific language learning 
goals, monitor their progress, and adjust their approach accordingly. Students 
with agentic experience are also more likely to persevere in the face of 
challenges and to see setbacks as opportunities for growth rather than 
obstacles. This proactive mindset not only boosts their confidence in their 
language skills but also cultivates a lifelong learning orientation that is 
essential for success in both academic and professional settings. Thus, by 
fostering agentic experiences, educators can effectively empower economics 
students to become proficient language learners capable of navigating the 
complexities of a globalized world.

In conclusion, this paper highlights the critical link between fostering 
agentic experiences in economics students and enhancing their English 
language learning. By cultivating a sense of autonomy and self-efficacy, 
students are empowered to take ownership of their learning journey. This 
fosters intrinsic motivation, proactive learning strategies, and a growth 
mindset, leading to increased engagement and ultimately, greater language 
proficiency. As economic fluency hinges on strong English language skills, 
integrating agentic principles into language instruction holds immense 
potential for preparing students to thrive in the dynamic and interconnected 
global marketplace.

Keywords:  agency, agentic experience, economics students, language 
learning.
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ФІЛОСОФСЬКІ ПІДХОДИ ДО ОБҐРУНТУВАННЯ 
КУРИКУЛУМУ ПІДГОТОВКИ ВЧИТЕЛІВ У 
РОЗВИНЕНИХ АНГЛОМОВНИХ КРАЇНАХ

Наталія Авшенюк, д.пед.н., проф.
Інститут педагогічної освіти і освіти дорослих 
імені Івана Зязюна НАПН України 
м. Київ, Україна

Н аукові розвідки порівняльно-педагогічного дослідження щодо 
трансформації курикулуму підготовки вчителів у розвинених 

англомовних країнах на рубежі ХХ – ХХІ століть засвідчують актуальність 
низки важливих питань, пов’язаних із формуванням змісту педагогічної 
освіти, структуруванням освітніх програм та добором відповідних дисциплін. 
Вони полягають у з’ясуванні таких суспільних запитів: Яких вчителів потрібно 
готувати для ефективного функціонування шкіл? Які ключові компетентності 
й ціннісні орієнтації потрібні сучасному вчителю для повноцінного розвитку 
учнів? Як різні компоненти курикулуму впливають на професійну підготовку 
вчителів? Як курикулум підготовки вчителів сприяє розвитку ідентичності 
майбутніх учителів?

Експерти з педагогічної освіти США зазначають, що американські 
університети традиційно не приділяють достатньої уваги розробленню 
й оновленню змісту підготовки вчителів. Це створює серйозну проблему, 
оскільки освітні програми зокрема, й курикулуми педагогічної освіти є 
важливими для ефективного навчання і розвитку сучасних педагогів. У 
своїх дослідженнях науковці пропонують ретроспективний погляд на 
формування змісту педагогічної освіти упродовж ХХ ст. з оперттям на 
концептуальні ідеї педагогічної філософії, яка відзначається своєрідністю 
обґрунтування зв’язків між процесами викладання й навчання, з одного 
боку, та управління освітнім процесом і освітньою політикою прийняття 
рішень, з іншого (Kretchmar & Zeichner, 2016).

На наше переконання, осмислення пріоритетних традицій 
конструювання курикулуму підготовки вчителів на різних етапах еволюції 
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